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ABSTRACT - . , ' 

The goal of the Columbus Public Schools* 
instructional aide program is to provide an educational^ support 
program for underachieving pupils ip kindergarten and first grade. 
Th^^vaiuatioii was based on objectives addressing gains in reading 
achievement and .staff development for the aides. The evaluatiofi 
design provided for the collection of data iti four a^kreas: pupi^l 
census, standardized achievement test, classroom teacher survey, and 
inservi^e evaluation^. The kindergarten compoiient w^s conducted 
schools with 49 aides serving 785 pupils and Gl'^teachers. The aides 
attended 14 half-day inservice training sessionl. The first grad^ 
component was conducted in 43 schools with 103 aides serving 1,640 
pupils and 206 teachers. The aides attended 16 half-day inservice 
training sessions. In both components, all of the objectives were 
achieved for the 1982-83 school year. (BW) ^ 
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^ • ^ , , FHfAL EVALUATIOil- REPORT ' .. 
ADAPTATION OF CURRICULUM,, INSTROCTIONi^ METH^^^^ AND MATERIALS COMPONENT, 
v/ INSTRUCTIONAL AIDE PROGRAM i 

■ i- ' ' : July, 1983- , , . 

Prftgrain Pfiflnrlptflgrt 

The goal of the Instructional aide .program Is to provide an educational 
support program fo/ underachlevTng pupils, f- The ^ Instructional aides were 
trained to provide direct instructional service to selected pupils in the 
classroom set^ting. 'Teachers involved witb the program were assigned an aide 
for one-halif dayy and provided direct supervision for the .aide. The aides 
attended inservlce training sessions and were provided with supplementary 
materials and many instructional actlvitieii in the areas of oral language r 
writteA language, aitd/ reading skills. ? The aides were also; provided assistance 
whenever needed by ti^o program coordinators / who regularly ^^ v^ th^^^des^ a^ 
their schools* in addition to preparing and presenting some of the inwirvice 
programs. /, •. ' • ; , .' ■ 

■ . / /' . ' ■ .V ■ ■ • ■ ^ 

The instructional aide program ' vas located in 61 buildings with an 
equivalent of 151.5 aides serving 267 teachers. The first grade f^des program 
was located' in 43 buildings with an equivalent of 102.5 idLdes serving 206 
teachers. * . The kindergarten program^ was ' conducted Ia'' 40^ an 
equivalent of 49 aides serving teachers. The bu3p.tliiigs served by the 
program are listed below. 



Schools xServed, by the 
Instructional ^ Aides Program 



Alpine 

Arlington Park 

Aval^n 

Avondale 

Beck 

Binns 

Broadleigh ^ 

Burroughs 

Cassady 

Cedarwood - 

Clarfield 

Como 

Cranbrook 

Dana 

Deshler 



Devonshire 
Duxberry Pk. 
East Columbus 
Eastgate 
Easthaven 
ieist Linden 
Fair ' 
Fairmoor : 
Fairwbod ' 
Fifth 
Gladstone 
Hamilton 
Heyl 

Highland 
Hubbard 



Hudson ^ , 

Indian Springs 

Innip 

Kent 

Koebel 

Leawood 

Lincoln Park. 

Linden"; 

Livingston 

Main . . ^ 

McGuff^ 

Medary 

North Linden 

Nortfatowne 

Ohio 



Parkmoor - 

Pil^im 

Reeb^ 

Salem .1 

Scottwood 

Second 

Shady Lane 

Sieberty 

So. Mifflin^'^'- 

$outhwood y 

Sullivant - 

Trevitt 

Weinland Pk. ■, 

Vest Mound ^ 

Windsor 

Winterset 



■ ♦» ■ 

Evaluation Ot^ W<-<Wftf, 



The^ollowlng objectives provided dii-eotloh for .the program obmponents:> 
Kindergarten CnmponAp^^ *; 

Objective 1.0 Given the opportunity to participate for at least 80?' 
of the ne^ured perlo* of the Instruction, kindergarten' pupils will 
show an avterage gain in reading of 1 .5 NCE pdlnts for every month in 
the .program as determined by a nationally standardized reading 
achievement test. r ^ 

Objective 2. (J Given service of an instructional aide in the class- 
room the teacher will perQ^lve that kindergarten pupils receiving ^ 
instructional assistance by the aide improved significantly In^ 
reading and language arts as a direct result of that service. ' 

■ •'*'./''. ' . 

Criterion ^2.1 Evidence of pupil improvement in reading . 

readiness as a result af/the services • 
of the instructional aides as Ju^ed by 
the classroom teachers. 

Objectl^ 3.0 To provide meaningful training Sessions for partld- 
' pants ^lllteardlng materials and skills necessary to perform the sUted 
tasks of the instructional aides. 

Criterion 3.1 Evidence that the pai*tiolpants perceived each 
training stesslQn to be meaningfule 

Criterion 3*2 Evidence that the participants perceived the 
content of each training session aa helpful 
in the classroom setting.- ^ ^ 

Pupils were observed ip September and were selected for service in October, 
1982. The treatment^ period for evaluation purposeis was 141 days f>6r the 
kindergarten component, from October 18, 1982 to May 27, 1983V * 

First Grade CompftnftTit, ' 



Objective 1*2 Given the opportunity to participate for at least 90 
■days, 75> of the pupils in first -grade identified as being at the 
reading readiness stage of development or below in October, 1982 - 
and selected for the program will be reading at least at the second 
pre-^primer level by May 27, 1983. 

r ' ' . 

Objective 2^1 Given service of an Instructional aide in the class- 
room the teacher will perceive that -first grade pupils receiving In- 
structional assistance by the aide Improved significantly .in reading 
and language arts as a direct result of that service. 

Criterion 2.2 Evidence of first grade pupil improvement in 
reading and language arts as a result of the 
services of the instructional &id^^ as JUdgerd 
by the classroom teachers. ' • ' 



Objective 3.0 vT^^ isesslons for parti ci- * . 

pants regarding materials and skills necessary to perform the stated 
taste of the , instruct ional aides; ' \" ^ . 

3.1 Evidence that the participants perceived each 
training session to be meaningful. ^ ^ 

3.2 Evidence tbat^ the participants perceived the 
pontent of each training session as helpful in 
the classroom settiiSg.- * 

Pui!^iI<^lB|^B)served . in September and -selected for service in October, 
1982. -tiii<laBB^ was 141 days for 'the first 

grade oomponemH^om October 18, 1982 to May 27 1 1983,* * - 




Evaluation Wlgn 



The evalu^pfep design provided for the ^coliectipn of data ^ in five areks of 
program operation. Except for the standardized achievement tests, the 
instruments used to collect the d^ta are fotmd In the Appendix. 

♦ ■ .1,.; ». V 

' 1. Pupil Census Information*: / • 

Pupil Census Fonn (IbcsiXly constructed) was completed by progi^ 
teachers and aides for each Pula^ served, to ;>rovide the following 
information: days of program e^ollment, days of program attendance, and 
}iours of instruction pen week.- Also asked were questions regarding the 
pupil's involvement in the Chapter 1. CLEAH program and If the pupil was 
non-English speaking. Collection of these forms was coiktpi^ted in June, 
1983. 

2. Standardized Achievement Test Information 

The Language Test of the Testa of Baaifi Experiftncefl (TQBE ^V, 'Level K 
(Moss, 1978) was used to determine pupil achievement gains. The pretest 
was administered in October, 1982 and the posttest was administered the 
first week in May, I983. 

■<» , ^ ' ■ ' ■ . ■ 

3« Classroom Teacher Survey Information 

^ . 

V The Classroom Teaeher Survey was completed by the teachers to whom 
aides were assigned. The' purpose of the instrument was to obtain teachers* 
perceptions of: (a^ Impact of the' aides' services on the pupils' reading 
skills, and (b) various aspects of the functioning of the program in the 
classroom. The survey was administered the first part of May, 1983. 

■ • ■■■/•,' 

4. Inservice Eyaluation Information ^ 

Fourteen inservice training sessions* were provided for the 
instructional aides throughout the school year. At the end of each 
session, .the aides were asked to rate the value of the session by 
completing the Instructional Aide Program Training Survey. Finally, during 
early Hay, 1983, the Instructional Assessment Instrument was sent tb all 
Instructional aides in order that they could assess the degree to Which the 
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1982 


Sept. 




1982* 


Sept. 


21, 


1982 


Sept, 239 


1982 


S«I>tV^28, 


1982 


Sept. 


30, 


1982 


Oct. 


5, 


1982 


Oct. 
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1982 


Oct. 


12, 
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1U, 


1982 


Oct . 


19, 
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Nov. 


9, 


1982. 


.Jan. 


11, 


1983, 


Feb'. - 


8,. 


1983 



content of ^e training sessions were adjudged to be of help In fulfilling 
their rjdsppnsiblil ties In the classroom. Dates and topics of Inservlce 
oeetinga w^re/as follows: , 

Pate \ TqdIg * . 

Manuscript _ * . 

\ Manuscript Pjracttce 
) D^adiness Skills ■ / ^ 

Children's Llt^rature-Llblrary Skills 
Storytelling 
Course of Study 
'.Individualized Preparation Time 
Alternative Heading Program 
Child Growth and Development 
Lesson Plan .Development and Effective 

Record Keeping 
Emotional Development' 
. Use "df Audio-Visual Equipment 
Activities for Rainbows and Signposts 
Learning From Each Other 

Firat^ Grade Component 

The evaluation' design for the first grade instructional aide component 
called f^r information to be collected in three areas. The instruments used to 
collect tli^e evaluation information are found in the Appendix. ; 

1. Pupil Data SJhe^t Information « 

Two types of data were collected on the Pupil Data Sheet. 

a. Pupil Census Information 

The First Grade Pupil Data Sheet recorded information collected 
on each pupil in the program, lliis information included the name ^ 
of thi^upil servedi the number of days the pupil was enrolled in 
^ the program I the number of days the pupil was served by an ^de, the 
reading level at time of entry and termination from the program (as 
determined by the pupil's reading level, in the designated reading 
series or the Reading Development Program^ Columbus Public Schools) 
and participation in the Chapter 1 CLEAR program. A da;|r^ of service 
was any. day an instructional aide assisted a pupil in reading 
^ actrfvl^Ite. ' The da,ta were collected the first week of June, 1983. 

b. \ Pupil Reading Level Information 

Preteajb and post test measures of pupil's reading levels were 
included in the Pupil Data Sheet as outlined above. Reading levels 
were determined by pupils' placement in the designated reading series 
or the Reading Development Program. 



Classroom Teacher Survey Information 

The Classroom Teacher Survey was completed bV^. the teachers to whom 



aides were aaslgned. The purpose 'of the Instrument was to obtain );eachers* 
perceptions of: (a) Impact of the aides' seinrlces on the pupils' reading 
skills 9 and .(b) various^ aspects of the functioning of the program In the 
classroom. The survey was administered the first part of May, 1983< 

3« Inservlce Evaluation Information 

/ (Please see Information regardfnig Insefvlce evaluation In the 
kindergarten component section of the evaluation design for dates and 
topics of Inservlce meeetlngs.) '} ' • 

Mater FtndiMg^ 

gindftryarten Component % / 

' The Pupil Census Form data Indicated that 785 pupils were pretested ^whlch 
formed the basic group to be served .by the project during t^^^9 82-83 schcfol 
year. The average number of • pupils' served durlnjg the year Jyythe 49 aides wa:^ 
16.* The average dally membership (ACM) In the klndergartai^omponent was 
753«1« The average hours of Instruction per week was 3vB'^ 

First priority for pupil selection was given to underachieving pupils not 
served by« Chapter 1 CLEAR. Second priority for selection was at the option of 
the classroom teacher tcr Include underachlevers who were also being served In 
Chapter 1 CLEAR. Of the 785 pupll^ who were served by the program, 74 (14.5$) 
were also served In Chapter 1 CLEAR* 

The Information collected on, the Pupil Cexisus Form Is summarized- In Table 
^. The number of pupils fulfilling the requirement of attending 80$ (112) of 
,the proj€c\ days was 531 (67»6$) ^dut of a total of 785 pupils served by the 
project* The pretest-posttest analysis Included 473 PUplls out .^of the. 531 
pupils who took bdth the pretest and the po^ttest. ' . ' 

.... ^ ' . ' ' < 

The analysis of pretest-pos^test achievement . data for z*aw score mlnlmiuihs, 

maximums, averages, v'and standard deviations are ihown In Table 2.\ The 

achievement test used was the Language Test of the Tests of Basic Experiences 

(TOBE 2), Level K. The achlev^ent data In Table 2 Indicate that the average t 

change In raw score from the pretest to the posttest was 7*6 Items for the 473 

pupils who took both the protest and posttest. r 

"* ■ , ^ ■ '■■ 

The analysis of pretest-posttes^ achievement data for percentile jml'nlmUms, 

maximums, medians and standard deviations are shown In Table 3« the mpdiajl 

percentile for the pretest was 15-4, while the median percentile* the 

pbsttest was 35.9. . * 

The presentation of ^ achievement data thus far Included results from the 
analysis of raw scores and percentiles. Raw scores are equal uxilts of 
measurement, but can only provide a limited Interpretation of achleveiftent 
data. Percentiles provide comparative information wbut are not equal ' unltq of 
measure. Caution Is advised In drawing conpluslons about program Impact _Trom 
any of the scores , above. Normal curve equivalents (NCE's) are geneTklly 
considered ^ provide the truest Indication of student growth In achievement, 

since they provide comparative Information In equal units of measiirement. 

* ♦ ^ (*, 

Data for NCE's are presented In table The analysis of. the 

pretest- post test achievement data for ther 473 pupils meeting the 80> attendance 



criterion and who took both the, pretest and posttest Indicated an average, 
growth of 12.4 NCB^s or 1.8 NCE's per , month for* the seven month ^ period^ 
Objective 1.0 was therefore achieved . for the kindergarten component of thie 
Instructional Al:de ^Program. ' . * 

Ip, Hajf the -teachera participating Ih the progi^sk were surveyed to evaluate 
their perceptions of tbe Impact of the services xit the aides on kindergarten 
pupils' reading readiness skills.' Of the 61 teacheriSy 53 (86. 9f) returned the 
survey. The first part of the surv^ asked ' the teachers to irespond ' to six 
statements concerning the j)ef*formance ,of the Instructional aide as well as the 
adequacy of the TOBE 2 testing Instrument. ^TM second part of the survey asked 
the teachers to respond to eleven statements ^^cernlng the degree of progress 
by^target pupils which could be attributed to the efforts of the Instructional 
aide. The teachers responded tb the Items ^ using a five-point rating scale of 
(1)'* Strongly Disagree, (2} Disagree, (3) Undecided, (4) Agree^' and" (5) Strongly 
Agree. TablQ and Table 5B contains a summary >of respoxises to the two parts 
of the^ survey. ' The teachers' agreement with Item 1. together with the pupils' 
gain In reading scores as reported In Table 4 Is a clear Indication that 
Criterion 2.1 specified In Objective 2.0 was achieved, there Is evidence that 
kindergarten pupils' reading readiness skills Improved as a result of the 
services of the aides as* Judged by the classroom teachers. 




Of the teachers responding to Item 4, 20.8} (11) indicated .that the TOBE 2 
was not an accurate measure of reading readiness; 16 teachers were ' undecided. . 

e Instrument was selected for use In the project because It was ;]udged by 
Central office reading personnel to be the best available measure that had 
adequate norms. Responses to Item 5 Indicated that pretest Instructions were 
adequate. Responses to Item 6 Indicated that .most teachers felt that they did 
have adequate time to complete pretest activities. 

On the average, 77.2% of the teachers attributed pupil progress to the 
Instructional aide as ladlcat^d by positive ratings of the eleven skill areas 
which are listed In Table 5B. The averge rating was 3-9 (3 Is Undecided and 4 
Agreement) . 

Teacher ratings would seem to Indicate that aides made a* significant 
contribution In the areas of writing names, . and numbers,. (4.2) and 
differentiates likes, similarities, shapes, sizes, facts and fantasies (4.1). 
Fourteen teachers (26. 4}) Indicated that the aide did -not present the material 
on Imaginative situations to pupils^ ' ^ 

While datd Indicate Criterion 2.1 specified In Objective 2.0 was achieved, 
overall response. to Part 2 would seem to Indicate that the ability of pupils In' 
some areas was' not as great as anticipated. Teacher ratings would appear^ to 
highlight areas of concei^n for future consideration In program planning. 

During the year, a series^ otf t4 Inservlce sessions was provided for the 
kindergarten Instructional aides. At the end of each session, the aides were 
asked to rate the value of the session by completing the Instructional Aide 
Program Training Survey. The overall evaluation df the content presented at 
the session Is summarized In Table 6. ; ^J 

The evidence shows that the aides felt the Inservlce sessions , were very 

Informative, very Interesting, and very worthwhile. 4Tbus, Criterion , 3«1 was 
achieved. 

ERIC 8 - 



Table 1 

• , . ■ ' • 

KuDber of Pupils Served, Averages for pays of EnrollDent, Days of Attendance,, 
< ' Daily MeDbership^and Hours of Instruction Per Veek, and 

Pupils Attending 8orof Days 
/ Reported by Grade Level . M 



Grade Served 



Pupils 

Pupils pays of Days of Daily V Hrs. >ofIn^t. Attending - 
Girls .floys^ 'EnpollBent Attendance Heaberahlp ■ Per Pupil Per Week - 801 of Days 



785 ■ 363 ^22 



135.3 



753.1 



3.< 



531 



Tabl'e 2 



Hlnioun,' Maxinun, Average, and Standard Deviation 
of the Pretest and Fosttest" Raw Scores 
Report^Bd by Grade L^vel 



f 



I 

.Number ' 
of Test Number 



Pretest 



Average ; Standard 



Average Standard Avei^age 



Grade 'items of Punlla Min. ' Mai. Correct DeviatloB Hlni HUi toct SfillaUfill — Cb&IlgL 



26 



173 



3 



23 



11.5 



3.6 



3 



26 



19.1 . 1*5 



7.6 



Table3 

Mlniiui, Maxlmn, Median, and Sji^dard Deviation 
of the Pretest and Posttest Percentiles 
Reported by Grade Level 





■ .■ ■> • 


Pretest 






Posttest 




G/'ade 


Nunber of 
FudU's - HlDi 


Median 
Mai. Percentile 


Standard 

Deviation >. Min. 


Hax... 


Median 


standard 


. K 




90 15.4 

. > . ' . 


n.t i . 


96 


S5,9 


4 

'25.4 




V 


1 


Table 4 






« 



MlnlDUD, HaxlBUD, Ayerage, and Standard Deviation of the 
Pretest and Posttest Noroal Curve Equivalents (NCE) 
Jieported by Grade Level 




. lEcfitfiat -., . MM 

Nuober ' ^ Average Standard Average Standard Average 

Grade of Pupils ~Hin. Mai. NCE ' Deviation Min. Max. M . pevlatlon Change 

K ' '4T3 1 77 29.9 13.9 1 86.9 42.3 18.6 12.4 : 



« 11 



12 



Table 5A 

Average Response and Percent of Responses to 
Part 1 of the Classroom 
Teacher tiuryey (Kindergarten) 



Pareent 



Number ' Average 
ReanondlnT Baaponae 



SD 



D 
121 



U 

131. 



A - 



SA 
151 



The overall readiness 
to read'^of pupils In 
the target group has . 
Improved significantly 
as a direct resiilt of 
Interacting with the . 
Instructional aide. 



53 



4.1 



3.8 9.4 1.9 41.5 43.4 



The Instructional 
materials made by the 
aide were satis- 
factory. 

The Instructional 
aide has a basic 
under standlcig of . 
how kindergarten 
pupils begin to 
read. 



53 



53 



4.2 3.8 9.4 1.9 34.0 50.9 



4.0 



3.8 13.2 1.9 39.6 41.5 



4. the TOBE 2 cpeteat 
instrument seemed 
to be an accurate 
measure of reading 
readiness.' 

.■J 

5. The Instructions 
given to complete 
the TOBE 2 
ppateatlng process 
were adequate. 

6. The time allotted for 
completing the 

TOBE 2 preteatlpg 
was adequate. 



53 



53 



53 



3.2 



4.1 



4.1 



9.4 11.3 30.2 



1.9 0 



43.4 



5.7 



5.7 67.9 24%5 



0 3.8 3.5 67.9 24.5 



Table 5B 



Average Response and Percent of Responses to 
^ Part 2 of the Classroom"^ 
Teacher Sumrey (Kindergarten) 



Item 



J 

1. Relate and share 
experiences and 
stories in correct 
sequence /. . ' 

2. Participate In Imagin- 
ative situations: 
pantomime 9 puppetry » / 
role playing, etc» 

3* Write the alphabet 

4. Write their names and 
numbers 

5* Deliver oral messages 
, correctly 

6. Listen and respond to 
stories, poems, plays • 
and o^ljer literary 
forms 

7* Recall details/ stories 

8. Differentiate likes, 
similarities, shapes, 
sizes, fa6ts and y ■ ^ 
fantasies 

9* Know the soiinds of 
single consonants 

10. Match words to pictures 

11. Ikiderstand the main 
idea 



^ Percent 

Number Average SD -D U A SA 




53 
53 

53 

53 



53 
53 



53 

53 
53 

53 



3.B 1.9 11.3 13."2 50.9 22.6 



3.5 ,7.5 18.9 9.4 41.5 22.6 

3.9 1.9 9.4 5.7 54.7 28.3 

4.2 1.9 3.8 3.8 52.8 37.7 

3.9 3.8 11.3 r.5 50.9 26.4. 



3.9 3.8 5.8 13.5 51.9 25.0 

3.8 1.9 15.1 5.7 58.5 18.9 

4.1 . , 1.9 1.9 9.4 56.6 30.2 

3.8 5.7 7.5 9.4 52.8 24.5 

3.7 5.7 9,4 ^18.9 45.3 20.8 

3.8 1.9 9.4: 11.3 . 64.2 13.2 



Table 6 



Instr\ictlonal Aides' Res poises Relating to the 
* ^ - Fourteen Insei*vlce Sessions 



IT 





a. 


Very Informative 
Informative 
Not Informative 




76.6 
22.1 
1.3 








Ygry Interesting 

Interesting 

Not Very Interesting 




73.9 ^ 
24.2 
1.9 


T 


•* 


c. 


Very Worthwhile 
Worthwhile 
Not Worttiwhile 




74.3 
24.2 
1.5 





In May» 1983 » the Instructional Assessment Instrument was sent to the 
kindergarten instructional aides. The purpose of this instrument was to assess 
the value of the inservice after the aides had an opportunity to apply the ; 
inservice training and materials in the classroom. The aides were asked to 
respond to 10 statements by circling (1) Strongly Dlsagreer (2) Disagree, (3)> 
Dndeddedy (4)^gree9 and (5) Strox^ly Agree. Surveys were completed by 50 
aides. Taljfe 7 contains the findings. The evidence outlined in Table 7 shows' 
that Criterion 3.2 was met. All of the average responses were 4.0 or liore (4.0 / 
is Agree). 



The klndetf|arten instructional aides were also given the opportunity to 
list comments ^r make suggestions which they felt would help to plan inservice 
sessions for' next year. Their responses are summarized following Table 7 with 
the frequency with which they occurred. 

Comments and suggestions for program improvement by kindergarten 
instructional aides: 

Joint inservice for teachers and aides (10) 

A mandatory, principle » teacher » and aide inservice so that 
each understands the primary role of the aide (1) 

More information on kindergarten reading or how to get ready to 
read (5) 

4fore time spent in smaller groups... more important to kids» because 

you can spend more time with each (3) 
I believe inservice training sessions would be of more service if they 
' were held during the simmer with time allowed to meet some of the 

aides. (2) 

A Training sessions on how to motivate and help unde^achievers with 
a short attention span (2) 
Manuscript (1) 



EKLC 



15 



12 



Table 7 . 

Average Response and Percent of Responses 
for Part 1 of the Instructional Assessaent 
Instrument (Kindergarten) 



/ 



Average ^ Average SD 
Regponding Reaponac QJ. 



D 
I2L 



Percent 



A 



SA 
151 



As a restilt of the Inaervlce 
training sessions, I have a 
greater understanding of how 
kindergarteners get ready 
to read* 



50 



^.3 



2.0 10.0 46.0 42.0 



2. The Inservlce training sessions 
have helped me to effectively 
participate In the reading 
readiness activities which are 
conducted In a kindergarten 
classroom* 49 ^ 

3. As a re$ult of the inaervlce ^ ' 
training sessions, I have a 

better understanding of the 
concerns andresponslbllltles ^ , 
that a kindergarten teacher 
has toward the beglzmlng 
Instructlonof .reading* 48 

4* The topics presented In the 
Inservlce tralninig sessions 
were helpful to me in under- 
standing my Job In the class- 
room* 49 



4*2 



0 8*2 2*0, 55*1 34*7 



4.3 



0 0 4.2 64.6 31.3 



4.3 



2.0 2.0 0 59.2 36.7 



5. The topics of the Inservlce 
training prepared me to assist 
pupils who were beginning to 
learn to read. 



50 



4.2 



0 0 6.0 68.0 26.0 



6. During the Inservlce training 
. sessions, I learned many- 

activities and instructional 
methods which may be used in 
the instruction of reading with 
kindergarten pupils. 50 

7. These inservlce training ses- 
sions have made me aware of the 
resources which bur school and 
our school system make avail- 
able to children for reading 
InstThiction. 50 



4.3 



0 4.0 4.0 52.0 40.0 



4.3 



0 0 8,0 58.0 34,0 

■_ (Continued) ^ 
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Table 7 « Continued 



Average Average SD D 
Reapondlnir Raanonaft QJ (21 



Peroent 

D A \SA 
ID f^t) -f^) 



8. .After the liiservloe training 
sessions, I felt prepared to 



9. 



assist children learn to read. 

I shared information frop the 
insex*vloe training sessions" 
with the kindergarten teacher<s) 
to whom I am asslf 



10. 



The teacheHs]! I work with has 
shared ideas and shown me ways 
to becomeb4(^er at helping, 
pupils learn to read. 



48 



47 



48 



4.2 



4.4 



4.5 



0 ' 6.3 66.7 27.1 



2.1 0 48.9 48.9 



2.0 ?.0 39.6 56.3 



People who've been through training before should not have, to attend 
meetlngs.d) " 
Comply with the same Inservloe sessions' as were presented the last 
^ two years. Each session full of Information (1) 
\ the teacher and I had a positive team relationship (1) 



Flrflt Grade Component / 

The prlinary objective of the component was to raise the reading level of at 
least 75$ of parti cl()atlng^ pupils to at least the second pre-prlmer level. 
Reading levels were def^lned by those found in the Houghton-Hifflln reading 

series or comparable levels from one of the reading series piloted in schools 

during the 1982-82 school year. The First' tirade Pupil Data Sheet (PDS) was 
used to record information regarding the progress of program pupils in 
reading. * FDS data were collected on 1»631 pupils served .in 43 school3. The 
maximum number of pupils served by an aide was 12. Some aides served more than 
one teacher during a day. 

Of the 1»631 puplls» 1»432 (87.8$) met the 90 day service criterion and the 
reading level criterion of Objective 1.1. Of the It 432 pupils meeting the 
selection criteria^ 86.0$ met the evaluation criterion of Objective 1.2 with 
71.6$ reading at the third pre-prlmer level or beyond at the end of the 
program. Thus the objective was achieved. 

Table 8 contains the. distribution of reading levels for the 1» 432 pupils at 
the beginning and end of the program. Substantial progress in reading levels 
is indicated for these^ pupils. A review of the data indicated that 96*3$ of 
the pupils progressed^ beyond the reading readiness stage of development. 
Although no norm-referenced test data are available for the pupils » first grade 
pupils reading at the third pre-primer level are considered to be reading at 
approximately grade level and ready for the second grade. In either case^ the 
pupils have shown marked progress » considering the entry level reading skills. 



Table 8 

Dlstrlb.utlons for Reading Levels , 



Reading Level 


Entry 




r f 

Termination 


DeaerlDtlon, 


Freauenov 


Percent 


Freauenov 


Percent 


B^low Reading Readiness 




30.1 


>, 

12 •, 


0.8 • 


Reading Readiness ^ 


1 ,000 


69.9 


41 


'2.9 


First Pre- Primer 

3 




• 


147 


10.3 , 


Second Pre-Prlmer 


> 




206 


14.4 


Third Pre- Primer 






319 . 


22.3 


Primer 






574. 


40.1 


* 

First Reader 






~ 126 


• * 

'8.4 


Beyond the First Qrade Readers 






13 


0.9 


Total 


' 1 ,432 


100.0 


1 ,432 • 


100.0 



In Table 9:^^t^^ oiP reading leyel changes is summarized for 

those pupils miie^ra^^:^^ criteria for Objective 1.2. Further 

analysis of the data shoWed growth of two or more reading levels for 91«0$ of 
the pupils and 56.0$ showed growth for four or more reading levels. 

V In addition to receiving the service of an, instructional alde^ a program 
pupil could hkve also been served in the Chapter 1 CLEAR program. An analysis 
was made of the change in reading levels for two groups of program pupils. The 
first group was made up of pupils who did not receive CLEAR services. The 
second group was made up of pupils who were served in the CLEAR program. It 
was assumed that this group received CLEAR services for a substantial part of 
the program. ^ 

The distribution of reading lev^el growth for these two groups of pupils is 
summarized in Table 10. A review\of the data in Table 10 shows that both the 
aides only group and the aides plus CLEAR group achieved Objective 1.2. In the 
first group! those pupils served only by the aides procp^am^ 86.2]C of the pupils 
met the evaluation criterion of Objective 1.2 with 71.5$ showing, growth of 
beyond the third pre-primer level. In the second group^ those pupils served by 
both the aides and CLEAR programsi 81.0$ of the pupils met the evaluation 
criterion of Objective 1.2 with 76.2$ showing growth beyond the thir^ 
pre-primer level. ✓ 



* Table 9 ^ ^ ^ 

/ Distribution of Reading Level Growth ' \ 

for Qualifying Students 



Categories of 
Reading Level Growth 


' Freouenov 


Percent 


T ' m mm ^ 

T- Level 


2 


0.1 


No Level; 


26 


.1.8 


One Level 


101 


7.1 


Two Levels 


176 




Three Levels 


325 


22.7 ^ • 


Four Levels 


563 


39.3 " 


Five Levels 


202' 


14.1 


Six Levels 




2.6 


Total / 


1,1»32 


100.0 



In Table 1 1 , the distribution (of reading level changes for both groups Is 
compared. > For the aides only group, 91*1$ showed growth of two or more levels 
and 56 .0$ showed growth of four or more levels. . The median growth In reading 
levels was 3*7 for this group. By comparison, for the aides* plus CLEAR group, 
88.1$ showed growth of two or more levels, and 51.2% showed growth of four or 
more levels. The median growth in reading levels ^''wiis 3*7 for this latter 
group. \ 

The reader is cautioned in drawing conclusions by comparing the two groups 
presented in Table 10. There are only 42 * pupils served by both the 
Instructional Aide and CLEAR Prograin. The small number ^ of target pupils Is 
perhaps Hot large enough to make a sjbrong comparison. 

. * • • , 

In May, the teachers participating in the program were surveyed to evaluate 
their perceptions of the progrf^* V Of the 206 teachers, 172 (83*4$) returned 
the survey*. The first -part of t^|s!U3hrey asked the teachers to respond to five 
statements concerning the perfox^TOe' c^ The second 

part of the siu?vey asked teachers ^ tp I respbnd to twelve statements concerning 
the degree of progress by target « pii^Hs whifch could be attributed to the 
efforts of the instructional aide. The teachers responded to the items using a 
five point rating, scale of (1) Strongly ^^D^sagree , ii) Disagree, (3) Undecided, 
(4) Agree, and (5) Strongly Agree. Table"l2^ aW Table 1^ contain a summary of 
responses to the survey. The teachers* agre^ent with Item 1, Part 1 together 
with the pupils* growth in reading which li^^,|Ndi^^ in. Table 8 is a clear 
indication that Criterion 2.2 specified in Objective 2.1 was achieved. 



there is evidence that pupils Improved In reading and language arts as a result 

of , the services of the aides as Judged by the classroom teachers. 

'■'''.'■'*.'■»'■ . ■ . ■ " 

,^ ■ Table 10 ' ' ■ 



Distribution -of Reading Level for Qualifying Pupils In Aides 
Only Program and Pupils In Aides .and CLEAR Programs ^ 



ReadlngM^evel 
Description 



Tamlnatlon 



FreauenQV 



Percent > 



FreguepoY 



Pereent 



>ldes Aldes**^ Aides Aldes-i- Aides Aldes-i- Aides Aldes-i- 
OalY CLEAR; Only CLEAR > Only CLEAR- Only CLEAR 



Below Reading 
Readiness 


i|21 


11 


30.2 


ft 

26.2 


11 


1 


' 0.8 2.4 


Reading Readiness 
First Pre- Primer 


969 


31 


69.7 


73.8 


40 

ni 


1 

\ 6 


2.9 2.4 
. 10T~~~ 14.3 


Second Pre- Primer 










204 


2 


14.7 4.8 


Third Pre- Primer 










309 


10 


* 

22.2 23.8 


Primer 










556 


18 


40.0 42.9 


First Reader 










116 




8.3 9.5 


Beyond the^lrst 
Grade Readers 














O.Q 


Total 


1,390 


i|2 


100.0 


100.0 


1390 


42 


100.0 10(^0 

« 



On the average, 86*9 teachers attributed the pirogress due to the 
instructional aide In positive ria tings on twelve skill areas which were listed 
In Section 2. Table 12B. The average rating was 4.2» 

The teachers especially felt the aides madtfi a significant contribution in 
,the areas of recognizing basal words from the selected reading series, with a 
rating of 4*5 (4 is Agree). One of the areas did not receive as many responses 
as the other areas. Fifty-nine (35^.M) teachers indicated that the aides did 
not present the material on imaginative situations to pupils. 

! ■ ■ " 

The teachers were also given the opportiinity to make, any additional 
comments regarding the first grade component* A review of 'the' comments 
indicated that the ^ast majority of teachers were satisfied with the program, 
and did not waht the program cut. A few comments critical of the program 
suggested that aides should be trained in assertive discipline and management; 
needed to expand areas of instructional assistance, needed to be more 
self-motivated, and that more emphasis should be placed on activities designed 
to enhance studejhts' c^prehenslon skills. 
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/s Table 11 

Distribution of Reading Level Growth for Qualifying 
Pupils In Aides Only Pi?ograffi and Pupils 
In Aides Pl,us CLEAB Program^ 

— — . . V- 



Reading Level Growth 



Preouenev 



Pepoent 





Aides Onlv 


Aldfia+CLEAR 


Aides Onlv 


Aldea+CLEAR 


- Level 




% 


0.1 


0.0 ^ 


ito Lovei %p 


;,25 


1 , 


1 .8 


9\ It 

2.4 


One Level 






7.0 




Two Levels" • 


172 




12.J» 


9.5 


Three Levels 


316 




22.7 


21.4 


• 7 

Four Levels ( 




17 . 


39.3 


40.5 


*^lve Levels . 


195 


7 


1H.0 


16.7 


Six Levels 


37 


0 


2.7 . 


0.0 


Total 

■^^ 


1,390 


' J»2 


100.0 


100.0 



A series of 14 Inservloe training sessions were provided for the 
indtruotional aides* At the end of each session, the aides were asked to rate 
the value of the 9esslon by completing the Instruotiohal £ide 'Program Training 
Survey* The overall evaluation of the content presented at the,, sessions is 
summarized in Table 6* 

The evidence shows that the aides felt the training sessions were very 
informative^ very interesting, and very worthwhilee Thus, Criterion 3el was 
achieved. 



In May, 1983 f the Instruotipnal Assessment Instrument was sent to the first 
grade ^insiruotional aicles* The purpose of this instrument was to assess the 
value or the inservloe after the aides had an opportunity to apply the 
inservloe training and materials in the classroom. The aides were asked to 
respond^ to 12 statements by circling (1) Strongly Disagree, (2) Disagree, (3) 
Undecided, (4) Agree, and' (5) Strongly Agree • Surveys were completed and 
returned by 103 (85*8!() of the aides. Table 13 contains the jfindings. . ^ 

^ ' ■ -■' " ■ - ' •■ 

The evidence outlined in Table 13 shoKs that Criterion 3.2 was met. The 
average rating was 4. 3 9 (4.0 is Agree). The instructional aides obviously 
perceived the iQservlce training sessions as being helpful in the classroom 
setting. 



The instructional aides were also^^ given the opportunity to list additional 
comments concerning the first grade component. Their responses are summarized 
following Table 13 with the frequencywith whlQh they occurred. 



, . Table 12A 

Average Response and Percent of Responses for 
Part 1 of the Classroom 
Teacher Siirvey (First Grade) 



.1^ 



Number 
quaponding 



Average SD D " 
Raapenae (1) (2) 



Percent 

— 0 



A 

liLL 



SA 
151 



472 



1. The overall reading and 
language arts abilities. of 
pupils In the target group ' 
improved significantly as 

a direct resul^^ inter- 
acting with the instruc- 
tional aide. ,172 

2. The instructional 
materials; made by the aide 
were u&eful in working 

Sfith children. 

3. The instructional aide 
has a basic under 
standing of how beginning 
reading And language arts ^ 
are taught. 172 

4. The Rftgouroe Guide and. 
Handbook develpped for the 
program has been of great 
value to your instruc- 
tional aide in helping 

pupils. 169 

5. During reading and - 
language arts activities, 
the instructional aide 
relates well to the 

pupils. 172 



4. 



4 1.7 3.5 2.9 ^8.4 53.5 



4.5 2.3 1.7' 4.7 30.2 61.0 



4.4 1.2 2.9 4.7 39.5 51.7 



4.1 2.4 5.9 9.5 44.4 37.9 



4.6 ^ 0 1.7 3.5 30.8 64.0 
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, ^ Table 12B 

Average Resiponse and Percent of Responses for 
Part 2 of the Classroom 
Teacher Siirvey (First Grade) 



19 



• " ^'^^'^ ■ ' Perecnt - 

"V'^umber Average SD D D A ' SA 
Item RttaBQPdlng RftapQMe iZl i3} ^'^^ 



L^. Relate and share ex- 
j^perlences and stories In 
^cojrrect sequence, 271 4.0 •£ 7-0 ^.S 58.5 25.1 



2, Participate In Imagina- 
tive situations: pantomime, v 

puppetry, role playing,, / . ' / 

etc. ' 168 . 3-6 ^1.2 13*7 20.2 53.0 1T.9 



3* Write' lower and upper case 



/ 



alphabet 172 4.4 0 2.3 1.7 47.7 48.3 

4. Write numerals • 172 4.4. 0 1.7 2.9 50.0 45.3 

5. Use manuscript to copy 

words and sentences ^ 

cori^ej^ly > 172 4.3 0 2.9 4.7 48.3 44.2 

6. Form and space letters, 

words, and numbers . 

correctly 172 4.2 0 5.2 5.8 52.9 36.0 

7. Match words with pictures 171 4.4' 0 2.9 2.9 45.0 49.1 

8. Recognize that words may 
name people, places, 

animals, and things 156 4.4 1.3 1.9 3.2 47.4 46.2 

o . 

9. Recognize that words may 
be grouped to express " * 
a complete thought 172 / 4.2 .6 2.*3; 6.4 54.1.36.6 



10. Identify certain groupa ^ 

of words or sentences ' 172 4.3 0 1.2 7;6. 49.4 41^9 

1 1 . Listen and respond to 
storied, poems, plays, 

and other literary forms 170 4.2 1.2 6.5 7.6 ^ 41.8 42.9 

12. Recognize basal words 

from the selected reading , 

series in my school - 171 4.5 9 1.2 1.8 40.9 56.1 
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Table 



Average Response and Percent of Responses for A 
Aides' Perceptions of the Training Sessions (First Grkde) 

— nr-^ — — — \ — — 



Peroent 



Number Average SD D D A SA 
I tarn \ R^anopdlM RftgPQMft flV (2) (^)^(4V CSl 

• 1*. As. a resiat of the In- 
service training sessions i 

I have a greater under- ^ " . 

standing/ of how first 

graderfTlearn to read, * 92 4*^ , !•! i;i 3.3 ^1.3 53.3 

2. The inservloe training ' ^ 

' sessions have helped me to ^ ^ 

effectively participate In ^ 
the reading and language 
arts activities which are 1/ 
conducted In^ a first grade 
, crassroom. - 92 4.4 !•! 3.3^ 1.1 44.6 50.0 

3. As a resiilt of the In- 
service training sessions, 

I have a greater understand- ^ 
Ing of the concerns and 
responsibilities that a 
first grade teacher has 
toward the Instruction of 

reading, and lianguage a^ts. 92 4.4 1.1 3.3 3.3 42.4 50.0 

"^^^ The topics presented In the 
V'' Inservlce training sessions > 
v. were necessary to help de- ^ 
fine and support my role 

In the classroom. 91 4.4 1.1 3.3 4.4 41 .8 49.5 

5. I understiand how the 
Sought on Mifflin reading 
program Is to be used at 

the first grade leve^. '90 4.1 ^2.2 1.1 6.7 60.0 30.0 

6. I imderstand how the altern- 
atlvelve reading program, 
Bftftd'tny Development Pr ftyi^ftm ^ * 

Is to be used at the first "N" 

gr'ade level. ^ 91 3.7 2.2 9.9 20.9 48.4 18.7 

■ ' t : «^ f Continued) 
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Table 1^ Continued 



Pereent 



Number Average SD D 6. D * A 
Reapondlng Reaoonae (1) f2) Ci) (k) 



7. During the mservloe train- 
ing sessions, I learned many 
activities and Instructional 
methods which may be'^used In 
the'teachlng of reading and ^ 
language arts with first ' K 

^ grade' pupils. 92 

8. These Inservice training 
sessions have made me aware, 
of the many resourx^es which 
our school and our ^chool 
systep m^e available to 
children for reading and 
language arts Instruction. 92 



J 

4.5 ^-2 0 2.2 36-0 



- # 
57-6 



4-3 1-1 3-3 3-3 53-3 39.1 



9. After the Inservice train- 
, Ing sessions, I felt pre- 
pared to help children* 
develop and use reading 
and language arts skills. . 91 

10. I shared/information from_ 
the inservice training 
sessions with the first 
grade teacher(s) to whom 
I am assigned. 95 

l^.* The teacher(s) I worked 
with has shared Ideas 
and shown me ways to 
bec^e better at helping 
pupils develop and use. 
reading and language arts 
skills. 92 

12. The Reaouroe Guide and 
Handbook has assisted me 
in the instruction of 
reading and language 
arts skills. 91 



4.4 0 4.4 3«3 44.0 48.4 



4.3 0 , 5-6 3-i 51-1 40.0 



4.2 4.3 3-3 5-4 - 38. 0 48.9 



4.4 3.3 1-1 3.3 38.5 53-8 
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Comments and suggestions for program improvement by instructional aides*: 

Information on our new reading series (14) 

We need sessions on how we can handle discipline (10)' 

Behavior modification (\) - 
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Teachers and aides should attend inaervice (6) . 
Ways to relate to each other iand responsibilities of each (1) 
Make-it take-it workshop for full day (4) 
Have all sessions at beginning of year (2) • 

Exhibit of ready made materials to help students (3) ^ , . 
Small group discussion for experienced aides and 'share 

experiences (2) • 
Work with one or two pupils rather Jbijan whole group (2) ^ 
\ ^ Update workshop materials, I've received many pf. them (1) / 
Pjrogram is excellent (1) , 

: SuminHrv/T?#iGcimnendatiQna 

glpdftrgarten Component / ^ . 

The kindergarten component > of the instructional aide program provided an 
eduoatioHai prbgram for kindergarten pupils -who were underaohlevers ^ In 
reading. the progr^am was conducted in 40 schools with an equivalent of 49 
aides serving 785 pupils and 61 teachers. The instructional aides attended 14 
half-day InseTVice trainiz:^ sessions during the school year« 

A review of the data presented herein indicates that the p^ogr am objective^ 
were achiieved for the 1982-83 school year. There is evidence Hhfch indicates 
that all jUie criteria specified in the evaluation design were achieved.. In 
particular 9 an analysis of the pretest-po^ttest achievement data for the 47^ 
pupils who met the 80]^ attendance criterion ancUArho took both the pretest and 
posttest" showed an average 'fNCE gain of 1.8 pv month for the seven month 
project period. However, target pupils' achievement of specific 'Skills, which 
were to be attributable to the instructional aides' efforts, werp not achieved 
to the degree anticipated. Teacher ratings*^ on the survey highlighted areas of 
specific concern f^r] future program considerationV Same comments by 
respondents indicated aMesire to'^have their aide return for the 1983-84 school 
year, and broaden the areas of instructional assistance 9 beyond known areas of 
success, (e.g., nameiB, nimbers, shapes, sizes). 

Evaluation data and information obtained through the evaluation process 
suggested that the program impact could be increased jj^d that this impact could 
be more clearly demonstrated, if action was taken on the following items. 

1. Provide an inaervice program to broaden^ the base of 
instructional skills as reflected in the survey. To the extent 
possible, the inaervice should enhance those skills needed to 
assist teachers in the implementation of the new reading series 
for the -1983-84 school year. 

2. Provide teachers and the aides With a clearer def inition *of 
the instructional obJ.ectives that the aides should be working 
toward in the dlassroom. Where possible, clarify the function of 
the classroom teacher and aide as members of the Instructional Team. 

3. Process evaluation indicated measures should be taken to insure the- 
stability^of a trained instructional 'aide staff There is a ]£ed 
to reduce the turnover rate of instructional aides and enable the 
program to take advantage of the experience and skill t^t sit 
instructional aides acquired. Maintaining trained aides would enhance 
program achievement and continuity. 



.4* ifhen and whiere possible, the project evaluator should visit 
' ^ project classrooms to ascertain the degree of program continuity 
and evaluation compiiance* , 

y Considering the success of the ia»esent program In achieving the presc2:lbed 
objectives for ; the 1982-83 school" year, : as well as the baslO importance ' of 
reading to the future academic isuccess of pupils, the present program should be 
continue/!, Itie^tralQin^ of aides, however, should be both ,m6re intensive and 
eztenslve, with 'inservice training sessions provided early in the school/ year 
to s*trengthen Instructional /Skills, The' roles of the instructional team 
members need to be clearly defined* 

. ' » • ■ ,'"'■*• 

First Grade Component 

The first grade' component of the- instructional aide program "continued to 
provide an educational' program for first grade pupils who were underachievers 
In reading. The program was conducted in 43 schools with the equivalent of 
102 «5 aides serying 1,640 pupils and 206 teachers* The instructional aides 
attended a series of 16 half-day Inservlce training .sessions in the fall. 
Thes6 sessions focused^ on a number of topics which were designed to Increase 
the effectiveness of each aide In the classroom. : • 

.A review of the data presented ^€ireln indicates all of the objectives of 
the program were Itchieved for the 1982-83 school year; There is evidence which 
indicates that all of . the criteria' specified in the evaluation design were< 
.achieved. In particular, it shoiild be noted that of the 1,435 pupils who 
entered the program at the ^reading readiness level or below iauid were ^^en the 
opi)ortun4.ty to participate for at least 90 days, 66. oy were reading at least at 
theVsecohd pre-p'rlmer level by the end of the, - program. This represents a^ 
growth of at least two reading levels for these pupils. In fact , 91.0$ of 
these pupils showed growth of two or more" reading levels, and 56 •0$. showed 
growth of four', or more reading levels. The continued ^success, of this, progrsm. 
re^firms that inistructional a^des Vith proper training and cpi^tlnued classro<^ 
..service may be .effectively employed by flr^^ teacher^ to viiDprbve reading 

skills of unjderachieving pupils. . -V* 

' Evaluation data ' and ^^information obtained^ iihroUgh . the ^eyaiuation process 
suggested that this highly successful program could be|lnc^eased. "even more if 
action was taken on the following items. .*■ 

1. Providi an Ixui tbe base' of understanding 

regcu'dii^ discipline a^^ pupil behavior.' To ; the extent possible, \ 
tho inservlce should f|nhance those skills needed to ass ist teachers 

-jtir th^^ for ' then 963-84 ~~ 

. .scixoot ^ear. ■ *' ' . ; ' • 

2t Process ;evaluatloA' indicated meas^ should be takeri to Ihsure the 
stability of a trained instruqtional aide staff* There is a need to 
. / ''*/reduce^thet turnover 'rate ' o^^ aides ajod enable the 

' ' program to take advantage of the ^3ci>erience and skill , that 

instructional aides acquired.. Maintaining frained aides would enhance 
program achievement and continuity. 

3* When and where i>osslble, the project evaluator should visit project 

classrooms to ascertain the degree of program continuity and com- . ' 

pllance. ^ , '• ■ 



Considering the basic Importance of readiiig skills to ,the educational 
process, as well as the major role that a lack of such skills play in 
inhibiting the progress of uniderachlevlng studentsi efforts to improve the 
effectiveness of reading instruction should be encouraged* The present 
program I having demonstrated such effectiveness by substantially Improving the 
reading skills of underachieving pupils, should be continued, and whenever 
possible, expanded, : 
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eOLUMBUS PUBLIC SCHOOLS - Columbus. Ohio PUPIL CENSUS FORI* 



U$T NAME 



FIRST NAME 



SEX 



KACIHHMIIMIUR 



SCHOOt 



H R. 



GRADE 



USE A NUBllBER 2 PENCIL. ERASE COMPLETELY WHEN MAKING CORRECTIONS. 
1. WAb I Hlb AN6N-ENt.t * tSH S P bAI(lNbS I UIJ b N 'l/ (S Et:11Efflyr- ~ — — 
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* * . ' ' ' 

Q00000000Q000Q00000QQ0nQQQQOQOf)OOOOO( 



ooooooooooooooooooqoqo qooo©ooooo6qoo( 



I 



ooooooooooqoqooooooqqOoqoooooqooooo6( 



TOUl 
DAYS 
OF 

PROGHAM 
ENHOLl 
MEN] 

1 2 3 



0 
0 



©© 
0 



© 

©© 
©© 

00 

©0 
©© 



lOTAl 
DAYS 

or 

-piu)(;nAM 
Anii\n) 

ANCI 
4 h ii 



©© 

0 



©■ 
0 
© 
© 
0 
0 



00 
00 



© 

0 



HOURS 
OF 

INSTRUCTION! 
PER 
WEEK 



OOOOOOOOOOOOQOOOOOOOO^OOOOOOQOOOOQ 



©© 
©©©© 



©© 

0© 



0 



0 



0 

© 



0© 



© 



0© 



0© 
©0 



QOOOOOOOOOOOOOOOOOOOQOOQQQQOQOOOOOOOA 



000000000000(K>OOOOOOQQOOOOOOOOOOOOOOc 



OOOOOOO'O0OOOOOO0OOOOQOOOOOOOOOOOOQ 001 



ooooooooooooooooooooQO oooooooooooooof 



lllllllllll 



O0oooooooooooooooooooooooooooooor3aoof 

I I I I I I I. ■ I I I I - - 



Colufflbus Public Schools 
Instructional Aides Program (Kindergarten) 
. 1982-83 - . 

CLASSROOM TEACHEB SURVEY 



The ClaasrooD Teacher Survey of the Instructional Aide Program is designed 
to evaluate your perceptions of overall aide program; Please fsemolete th^ 

follQWlHg survey and rftturn ifc hv nohnftl mall laf.^n thiin M«v ^, IQft?. Thank. 

yo"- ,^ / ' ' ■ . - , 

Part ie Listed below ax*e statements regardltig the instructional aide proftpaDe 
Please; circle the one response thut best describes your feelings^bout 
each statement. Responses are (SA) Strong Agreemeni;, (A) Agreementi 
(0) Undecided, (D^) Oisajgreement and (SD) Strong Disaisreeaent« 

■ ■ ■ . ■ ■ ' . ^ 'j' ' 

le The overall readiness to read of SA ^ A D D' SD 

9 pupils in the target group h^ 

improved •significantly as a ; v* 

direct result of interacting with J,^, 

the instructional aide. 



^ 2. /^The instrulAlonal materials 

made by the aide were satisfactarye -h 



SA A D * D SD 



3* The instructional aide has a SA A D D SD, 

basic* understanding of how 
kindergarten pupils begin to 
■ reade 

4e The TQBE 2 pretest instrument SA.;^ A D D SD 

seemed to be ah accurate . i 

measure of reading readiness. [ . 

5* The instructions given jbo SA.^^I A Jf D ^ SD 

complete the TOBE 2 \ 
nreteattng process were 

adequate.^ ^ ^ 

6. The time allot ed for completing 8A^ A 0 D SD 

the TOBE 2 nrateatlng was 

adequate* i i; 



Part 2. PleaM indicate the degree to which progress was experienced by target 
groups pupils iA reading and language arts which can be attributed to 
the efforts of the instructional aide. Please circle the one response 
that best describes your feelings about each statement. Responses are 
(SA) Strong Agreement I (A) Agreement, XU) Undecidedi (D) Disagreement, 
and (SD) Strong Disagreement. ^ 



As the result of the efforts of the 
instructional aide, target group pupils 
are able to: 



\ 



1. 


Relftte and share exDeriences 


SA 


A 


U 


D 


SD 




and stories in correct sequence 












2. 


Participate in imasLnative 


t 

SA 


A 


n 


D ^ 


SD 




situations: pantomime, puppetry. 














role playing, etc« 














Write the alnhabet 


SA 


A 


u • 


D 


SD 


4. 


Write their names numbers 


SA 


A 


u 


D 


SD 


5. 


Deliver oral messages correctly 


SA 


A 


u 


D 


SD 


6. 


Listen and respond to stories. 


SA 


A 


u 


P 


SD 




poems, plays and other literary 














forms 












J* 


Recall details, stories • 


SA 


A 


u 


D 


SD 


8. 


Differentiate likes, similarities. 


SA 


A 


U ' 


D 


SD 




shapes, sizes, facts and 














fantasies 


















y 








9. 


Know the sounds of single 


SA 


A 


n 


D 


SD 




consonants 












LO. 


Match words to pictures 


SA 


A 


n 


D 


SD 


LI. ■. 


Understand the main idea 


SA 


A 


u 


D 


SD 



erJc 
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Columbus Public Schools 

DPPF Instructional Aide Program 
1981-82 

INSTRUCTIONAL AIDE PROGRAM TRAINING SURVEY 



Date: 



Please check (✓) one; Please check (✓) om 



(month, day. year) — ^Principal 

Teacher 



Session; a .m. 

Subject Area(s) 

Presenter(s ) 



or 



.m. 



Instructional 
' Aide 



Years of Experience 
In Inst. Aide Prog. 

^1 (1st Year) 

2 (2nd Year) 

3 (3rd Year) 



.Instructions:* Answer the question below by putting a check ( %/ ) In the space 
that best shows your opinion. \y 

. ■ - ' r r-- 

1. The content presented at today's session was; 

« 

a. very Infonnatlve . 
informative ■ 
not informative 



b. very interesting 
interesting 

not very interesting 

c. very worthwhile 
worthwhile 

not worthwhile 



2. Was the length of the session adequate for presentation of the subject area? 
. Yes J No • Explain „ 



3. Was there sufficient opportunity for questions and answers? 

Yes . No Explain 



Were questions answered? Yes 



No 



Explain 



4. What changes do you suggest for improving today's session? 



5. What subject areas do you reconinend for future sessions? 
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Columbus Public Schools 
Instructional Aides Program (Kindergarten) 
1982-83 



INSTRUCTIONAL AIDE ASSESSMENT INSTRUMENT 



The Instructional Aide Survey of the Kindergarten Instructional Aide 
Program is designed to evaluate your perceptions of this program. Please 
ccnplete the following am4#v and t»#turn tt bv aehoel BmiV ne latar than Mav 

loa^V Thank you. 

Part 1. Please respond to the following statements by circling one response 
which best indicates whether you >(SA) Strongly Agreey (A) Agree, (U) 
Undecided, (D) Disagree, or (SD) Strongly Disagree with each 
statement. 



1. As a result of the inservlce traiziing 
sessions, I have a greater understand- 
standing of how Idndergarteners get 

ready to read. ^SA A U 

2. The Inservlce training sessions have 
helped qe to effectively pcu?tlclpate 
in the reading readiness activities 
which are conducted in a kinder- 
garten clasiBrobffl.^ SA A U 

3* As a result of the inservlce training 
sessions, I have a better under- 
standing of the concerns and re- 
sponsibilities that a kindergarten ^ 
teacher has toward the beginning 

instruction of reading. • SA A U 

4. ^The topics presented in the in* 

service training sessions were 
helpful to' me in understanding 

my . job In the ^el^Mx^oom. SA A U 

5. The topics pf the inservlce 

training prepared me to assist the pupils 

who were beginning to learn to reiad. SA A U 

6. During the insez*vice training sessioni, 
I learned many activities and instruc- 
tional methods which may be used in 
the instruction of reading with 

kindergax*ten pupils. > SA A U 

7. These inservlce training sessions y 
have made me aware of the resources which 
our school system makes available to 

, children for reading and language SA A U 

arts instruction. 



SD 



SD 



SD 



SD 



SD 



SD 



SD 



8* After the inaervice training ' . 
sessiondi I felt prepared toaasiat 

children in learning to read. SA > A U D SD 

9# I ahared information from the in- 
iBeryioe training aeaaiona with the 
kindergarten teacherCa) to whom Z 

am aaaigned. SA A U D SD 

10. The teaoberCa) I W9[jpk with h&a 

ahared ideaa ax^'ahovn iie waya to 
become better at helping pupila to 
^ learn to read. SA ADD SD 

- • ' \ " • 

Part 2. Aa required by the Departme^nt of Educatloni for the State of 

Ohio/ pleaae indicate below tha avapm^a nunb^r ef aeaaiona you work 
with target atudenta per week; the avapafe hunbap of atudanta and 
nunbap of ninutaa par aaaalon: ReaRond tO the itema liated under 
individualized and amall group inatruction aa aeparate actiyitiea. 



AVEgAQg 



Number of Number pf {lumber of 

Seaaiona Studenta Mlnutea 

Par Waalc Par Saaalon Par Saaalon 

1. Individualized C 
Ipatruetlon 



'a. Writing Skilla 

V • 

9 

b. Readixig 

2. Small Group 

Tnatntiefclon • 

a. Writing Skilla 

b. Read[ing 



Part 3** Pleaae liali commenta or auggeationa which you feel would help to plan 
inaervice training aeaaiona for next year.. 



wiunfius Public Schools DPPF instructional fl^^^ . . 

\ FIRST GRADE PUPIL DATA SHEET 

Iiistructiorilal Aide School Level: First Grade 



Pupil.. • : 


Entry for Service, 


Date 


Termination of Servic? 


Date 


(a) 1^3 

Rsadina 
Series 


(b)l-8 

Readino 
Level 


Days of 


(a) 1-3 

Readino 
Series 


m 

l\WUU IMH 

Level 


(d) Enroll- 
ment 


(.e)Serv- 
ice. 


Hame 


Number 


EXAHPLE: John T. Smith 


9 


9 


9 


9 


9 


9 




1 


2 


5/28/82 


, 90 


?* 


1 


4 


1. 








• 






^ 
















— , p 

2. 
















V 




—j- 










3. 






















• 








4." 






























5. 






























6. • ' 










! 





















Teacher's 'Signature ' \ Date ■ ; . -.. " ^ | 

(a) Reading Series: * - (b) Readirig Level: (if in pilot reading prdgram 

1 II u-rru ' c6nvert to Houghton Hifflifl) 

. Houghton Hif l^ ^-^ . 1, Below ReadinglMess . - 

Rea ing Developn«n Program A ternative Pra^^^^^ , - 2. Reading Readiness. Getting Ready to Read 

3. Both 1 and 2 or other (specify) _ _ 3^ First Pre-priror. Tigers ^ 

, ' . 4., Second^ Pre-primer, Lions. 

' 5. Third Pre-prioier, Dinosaurs 
6. Primer, Rainbows • 

* • V 7. First Reader,, Signposts 

■ ' ' ^ ' ■ 8. Beyond the first Grade Readers 

* _,.,,<.. 

(c) First priority should be given^ underachievers who are notf being served by Chapter 1 CLEAR. 

.As a second priority, each teacher may include underachievers who are served by Chaptfer 1 CLEAR. ^ 

(d) VCalculate the totaUumber of school days from program entry to terminate , 

(e) Calculate the total number of days the pupil was assisted by the aid^ " / ! ^, ; , ' ., , 

(f) K\ should be entered if the. pupjl entered a Chapter 1 CLEAR program after entering this program;^: ^^^^^ 



Columbus . Publlb Sch&pis '; 
Izistructionai A14e Projp'aa (First Grade) 

; • •• ^'aiiSSSOOM TEA 



ft' 



The, Clusrodit t4^chet- 'Si^ of the First 'Grade Ziuitructlooal A^de Prograof 
is designed to -evaluate perceptions of this program. Pieaa^ compiata tha 

fQlI^tfing aurvftv Mtf -f^tnrp It bv aehoel iii»-fl no 1 atftr than May 6 , : IQfl^ . Thflnk 
you.v - v." ■ ' " ■' ;." 

Part I. Listed ))elow<-^e statements regarding the first grade Instx^uctlonal' 

aide programJ^v/PlMse circle the one response that best desprlbes youp 
. feelings 'ab*oQ^^ statement. Responses are (SA) Strong Agrattienty: 
(A) AgreeAieht^ .J(U) Undecided^ (D) Disagreement and (3D) S^trong 
Disagreement* V; ' , 
■ '■ ■ ■ / v.''- . \ ... ; ^ ' 

; 1.' !ae bver^ SA A U D SD^ 

abilities, of, pupils- InHbe -target group 
improy6dVsig 

result of Interactlii^ in- ■ •> ■ ^ 

strupttonai ?ddes. '^ 

. 2. The Instructlcnai nit^ - SA - A U D, ;Sb 

made by the aide were useful 
; m working, with chnareh. " .V ' ' ' ' /: ^ [ ^-^^''^ 

3* The instruction^ aide SA A .0 : 'D ,^SD 
basic understanding of how 
beginning reading ^d language 

arts are taught. 1- . . . • ^ "•V-'^ . 

■ ' '. ' " * 

Thfl ReaourGft aiiidft and Hflfldbtfolc ; , ' V ' ^> . \. 

devel^pe)l ''for the projsram has SA A U p- SP^ ' 
been'jof ireat value t6 the" 

Inatrubtlonal aide in helping y-'..':^','-^^^:-^ 

pupils; V ^ - / ■ ^ 

■ /■■■•■ , ■ ■ ■ 

Diirlng reading and language aj?ts 

activities, the instructional aide ^ . ' SA Ar; U D SD 
relates wwll to the pupils. 

Part 2. Pl^ease lndica^t# the degree to which progress was experienced by the 

^tiMTget ^"^081^^^^ i° reading and language art4 which can he 
" "^"^ le efforts of the iMtructioq^l aidei ^ - n circle 
^hse that best describes your feelingso about each 
Jles|)qnses are (SA) Strong Agreeinent, (A) Agreement, (U) 
I, (D) Disagreement and (SD) Strong Disagreement. 
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40 ^ ■ ■ 



. 4. >^ 



Aa the residt of the efforts of thi«' 
instructional aide^ target group pupi^ 
are al?le to: • ;. v '^^^^^W'-'/- ' ■ * * 

1.^ ^ji^ \:ib4'^^^i^^^ ^pe Wendea ■ ; ■ 
and/stori^jt.!^^ \ : "■ 



2. -Partlcipk.^^^ V 
"Si*. situifilpp^^^^ puppetry',: 

V , role ;pl^j^ . 

^ 3« Write l^^r^^^'j^^ 

alphabet: • 



5. Uae nanuacript^v^^^^^^^ worlds 
and sentences 

o« Form and space IcjfttelrSt words, 
_ and numbers correctly 

7* Maitch words with pictures 
' 8« Recognize that wor^s may name 
people, places, animals, 'and 
. ■ ' .things . . ^ ^gj^ 

9« Recognize that words may be grouped - 
to express a compl^ete thought . « ^ 

, ■ .1^.' ■ , 

J* ♦-^lO* Identify certain groups , of words 

' or sentences;^;";, . .. .. . . '^{^ ■ 

.^ vvv 1^ Listen and rWipond to Stories, V > % 

poems, plays, and other literary * ^ -^^^^ 

forms ^ '^S*< A , D J) SD ^ 

. 12« Recognize basal words frpm the 4 
^ ^ selectied reading serieyTin my school* ' SA A D D SD > 

Pa^t 3« Li^t afditio|ia^;coi^ thait Vou may have regarding the Instructional 
■ AidiBSvPrpgram. /--i ; ^. 







u - 


D 


SD'. 




A 


u 


D 




SA 


A 


u 


D 


,-SD ■'. 


SA 


■ ■ A ■ . 


u- 


D 


SD-.' 


SA 






D 


SD ■ ■ ; " .' 


SA 




u 


ix: 


SD 


SA 


■ A--.; 


u 


D' 




SA 


■ A\. 




P " 


SD ■■■■ 


SA 


,■ ■ A- 




D 


. *■ .1 

' SD . 


SA 


. .'A.v 




D 


SD 



PUase check (✓) oner; Please checR (»^)':c 



-■ . • ^ii — 

Date: 



n 



(month, day, yeai^f^^' ^ -^^ ; Years of £$eHenqe 




1. The awtent presented; at today "j^^ 



.•■?'.*''v.-^ 



a^ very Infonnatlve 
. Informative 
not Informative 

very fnterestlna • 
Interesting - : • * 

not Vfery Interesting 




In8truct^bnaiVAid^^:I^^ (First Grade) 



P3TBUCTIPNAL AIDE ASSESSMENT INSTRUMENT 



Tlilp aijrvey' ot ih^ Fira^^ Instruotlonal Aide. Program is designed to 

evaluate your perceptloxis 'of this program. ' p?.faae eempleta the fonnwjp y 
survflY and return it hv aehool mail na than May g7. 108^. Thank you. 

Part le Listed bellow are statements regarding the first grade Instructional 

aide program: . Please clrpl^ the one response that best describes your 
feelings about each St ateme9te :. Res po^^^ are (SA) Strong Agreement i 
(A) AgreementV^CU) Undecided^ (D) Disagreement and (SD) Strong 
Disagreement. • 

le As a result of the Inservloe training 
sessions, »I have a greater uijder- 
„ ^ standing of how first gradd^s leiarn 

V . to read. \ V . ; ^a u D sd 

2.. The inservlce training sessions have > 
^ helped me to effectively participate 

m the reading and language arts* 
actlyJLtles which are conducted in ♦ 
a flr^t grade classroom. ' SA A U D SD 

3* As a result of the Inservloe training 
sessions, I have a greater under- 
standing of the concerns and 
responsibilities that a first grade 
teacher has toward the Instruction 

of reading, and language arts. ,,SA A U D SD 

4. the topics presented ^n the Inservlce 
training sessions were necessary to 

help define and support my role^'in ' * 

the classroom. SA A U D SD 

■ " '■ , ' ' ■ ■ . . ^ • - 

5 ^^^stand how the selected reading 
serl'^8 m my school Is to be used at . 

the first ^de level. SA A U D 3D S 

6. I understand how the alternative reading 
program, R^Ading P^valopiMttt PregrMi/ is 

to be used at the first grade level. ' SA A U D SD 

7« During the inservlce training sessions, 
I learned many activities and in- 
structional methods wljich may be usedi / . . ' 
in the teaching of reading and language 

arts with flrs^ grade pujiils^ SA ^ A U D SD 



/ 6. ThesA Inservlce tr^nlng .sessions 

resources which 'our school 
system makes available to . 
children for reading and language 
arts instruction. 

•* * t 
9* After the inaervice training sessions, 
I felt prepared to help children develop 
and use reading and language arts skills. 



SA 



SA 



U 



A 



Si) 



SD 



10. 



11. 



12. 



I shared Information from the Inservlce 
training 8|»sslons with the first grade 
teacher(s) to whom I am assigned. 



The teaoher(8) I work with has shared 
Ideas and shown- me ways to become 
better at helping pupils develop and 
use reading and language arts skills. 



The Raaouree Qulde and Hand^oek haa 
assisted me In the Instruction of 
reading and language arts skills. 



SA 



SA 



SA 



A 



A U 



A 



SD 



SD 



SD 



Part 2. As-required by the Department of Education, for ^the State of Ohio , 

Dleaae Indleate beltair tfaa avaraye numbaT* of aeaalona vou work with ^ 
. target students per week; the kvapa^e nunbar of atudenta and numbap of 
mlnutea oar aaaalon. Respond tOw the Items listed \md€r individualized 
and smal)> group instruction as separate aotivities . ^ 



Number of 
Sessions 
Par WMk 



Number of 
students 

Par SflaaloB 



Number of 
Minutes 
■Pap Saaaion 



1. Individualized 
IhatpuQtlon 

a. Writing Skills' 

b. Reading 

2. Stoall Qrouip 
Tnatruetlon 

a. Vriting Skills 

b. Reading 
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Part 3 • Please list comments or suggestions which you feel yciuld help to plin 
Inservlce training sessions, for next year* ' ' 




